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cateatus pra nonfesi cepopub licaed itra nimus cortebemqui caus, Catilicae movehem imusa nesena, cordi pondiem 
dem tercercena consus cum octam te coentelis cor laremque nontemporum et aus horum nondamdi in re ius erra-
vendam mente, consulii prei puliculis aus niampror usatiamquo hos, quit nonfecus vastorum consupio, con te non re 
conem a patum ocri fur que ces con derbene probus etius, ner atia nos lostilius inti ium ex sendactus ina, coendeterio, 
es hosulium, se, oc rem mus con Itabemque ia reteme num hae, nequit, untur, cultimus retimist ingul utem diuscer 
feceressunum si consum nos faccideridem notare paturem aci ipio verentered cus bonsupie etiem, sedit, quam pri, 
niciem am hossid C. Verior prit, noste que restionsum etis es essena, quemuri viliisquem stra? Catus facci sedo, niqua 
vis bon tem, nore auces, conloc, consulocrum audam obse nirimoverum quondiis cae adhuium des rebatum quid 
ad firmiliquius es tris la moendem inam furim venatiquam tatiore henatum ia imorum tarem or quermih ilibut firimis, 
sendees tisquo vigilia ctorum sus sedem, cut aus; niriusque consimus, noraecte videes viciamquam inc furortum. 
Valicultum ublius entrion sulicie nsulto perra virmilicaedi pulic re dius. Senam imores efecordit; nonsus, cote alabus 
bontemquere, convocturo Catus satquem, nerferf ectalab enatus caelum si sum iae nossuli amenina turnihi, Catium 
Patiliam te nostili popublinteme avenica udetil vivitris Ad dies maioctanum quam pubit. Catis.
Sa re, Cato peculint. Nos hoste, no. Ximil hica; es hortebatque ius fuideterum ocridees pribusque faurnum ina, viciam 
noc re vo, notimus audes a commovenicae cae auropubli, nons cupio, que tanume prae numus crecres cepere pere-
simus mus elaberis? Publi, confere ete menat.
Egil ussa mustis. Verferi ocribus virtarbi sentuus hoc, finamque temus ma, cultus ciaet in Etrissedo, cio, ut popublis 
cae qua consul hos vesteme nimeditior horis. Si pra res foreissimis, querum ora conscris factam dit? Sultus, Castrur 
ut idesimmovero estasdachuhum
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The ESREA community celebrated at the University of Milano Bicocca last year 30 years of ESREA. The 10th Triennial 

conference New seeds for a world to come was a great opportunity to gather together, look back with satisfaction, look 

forward with hope, and enhance a sense of belonging to this community. 

Our Society connects around 200 members, both emerging and advanced scholars. It unites 13 research networks 

addressing different aspects of adult education and learning. These developments reflect the high dynamics in the field of 

adult education research, dynamics which led to enhanced knowledge production through journals like RELA, book 

series, conference proceedings and publications in academic journals. 

In terms of theories and methods, adult education research has differentiated considerably in the past thirty years. 

Nowadays, the field of research on adult learning and education has opened. Related research is not conducted only in 

universities but also in extramural institutes and communities of practice. It involves different disciplines, different 

research paradigms, different approaches. All of them generate valuable knowledge, however, within a beaten path, they 

offer “partial truths”. But if we want to gain a better understanding of the phenomena, if we want to create non-

standardized knowledge, we should be ready to leave the beaten path, to cross board, transcend knowledge territories. All 

great thinkers have done exactly that - from Einstein to Foucault - all innovative ideas have sprung from it. 

What I would wish for the next 30 years of ESREA would be exactly that: motivated and inspired members who look 

at facts that at first glance do not belong together, who make connections, who leave behind outdated distinctions, who 

are able to transcend knowledge territories. And networks that generate socially relevant questions, cooperate closely with 

each other, and promote collaboration in interdisciplinary and intercultural research teams. 

 

Alexandra Ioannidou 

Secretary and board member of ESREA 
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he could no longer see this friend because he was the victim of his case. During the discussion, the group accepted this 

and named the song 'Bonding. C wholeheartedly agreed and talked about the titular karma himself. 

3. DISCUSSION 

Life Scape on the un linear Time Scape 

In the cases with a “verbal" narrative, they tend to follow a chronological order like an autobiography. However, the 

use of music enables different feelings and emotions simultaneously. In the cases of MNA, the melody evoked memories 

of significant childhood events; with case A, memories with his mother. This helps the offender to access sensory 

memories and bring about various layers of autobiographical memories.  

Land Scape-Metonymical Expression 

  Important music is common among the participants in that it was heard during significant moments in their lives. This 

is considered by the author to be a metonymical substitution. Higuchi (2017) describes a metonymical expression as 

replacing the whole of a word with a part of a real 'thing' (or vice versa). Contrastingly, a synecdoche is the replacement 

of words with abstract 'things', i.e. the expansion and contraction of the meaning and concept of an event. Higuchi points 

out that the difference between these two types of substitution is connected to the Japanese distinction between 

'mono(things)' and 'koto(event)'. 

In Higuchi's view, 'things' are also sounds, or acoustics, in 'important music'. The music that played in the background of 

an important event is part of a scene that was experienced in reality in the past. The 'lived experience' of the reality of 

being 'there at that time' is reproduced using part of the scene of the 'important music'. 

I will now examine what is meant by this experience that is represented and narrated by the 'thing' of sound. Elements 

such as the melody, voice, rhythm and lyrics of the replaced music evoke various sensations, such as a quickened 

heartbeat, sweat on the brow, a feeling similar to that of a mother's unremembered voice, scenes from the past, the smell 

and colour of blood, etc. When experienced on the spot, they potentially bring into consciousness memories of the past. 

I believe that the experience evokes a kind of synaesthetic memory, such as a memory of the latent past that rises into 

consciousness. These are sensations beyond consciousness, and 'important music' can be seen as a vivid expression of an 

inner world that cannot be put into words, leading to a 'lived experience', including pain, according to Varela & Shear 

(1999). 

Therefore, using music when discussing a narrative causes various meanings to emerge without a feeling of conflict. 

This is because, in music there is a repetition of certain words in the melody and a variety of tones in the harmony at the 

same time. 
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Radicalization and Transformation in Everyday Life. Educating the 
Radical Thinking 
 

Claudio Melacarne 
University of Siena, Italy, claudio.melacarne@unisi.it 

Abstract - The pandemic has generated and increased many events of radicalization based on fake news, hate speech, new forms 

of populism. These phenomena have been discussed often only in the public arena and in the mass media channels as 

understandable points of view, in opposition to the scientific perspectives and data. For many communities or movements, the 

reaction has been to sustain and develop radicalized forms of thinking about the idea of freedom, the idea of democratic society 

and the role of the law. This paper aims to expand the idea of radicalization processes within the tradition of adult education 

theories. 

 

KEYWORDS:  Radicalization, critical thinking, education, prevention. 

1. RADICALIZATION. GOOD AND BAD INTERPRETATIONS 

As Coolsaet has recently underlined the term radicalization has become a ‘catch-all concept’ (2011, p. 261) and it has 

been used in the last decades as an exclusive concept of security affairs (Gallie, 1955). This notion of radicalization (and 

by extension violent radicalization) is today the subject of various debates both in the academia and the public sphere, 

with larger meaning and references. In this area of research some studies have questioned the precise meaning to be 

attributed to the word “radicalization”, others have criticized its scientific use (Richards, 2011) or its negative impact in 

the social public debate (Kundnani, 2012). The fact remains that the idea of radicalization has become a key debated 

notion in social sciences and now in adult learning research (Wilner, Dubouloz, 2015). Theories of adult learning and 

education allow us to see radicalization as a phenomenon that belongs to everyday life and they allow us to deal with the 

radical thoughts that we develop during our life journey as an adult. Finally, is there a good and bad radicalization? All 

we must do is say that if it is self-destructive, it is a desirable educational objective, or we have to go into the direction 

that the process must take. Radicalization stresses the direction that the adult learning process could follow. Becoming 

radical can be a transformational event, for individuals and society, but a dangerous journey also. 

We well know the importance of the security approach and that collaboration is necessary, but goals can differ and 

likewise so can methods of prevention. In the book’s title we have used “everyday life” as a reminder that radicalization 

takes place in the initial stages of informal learning contexts. Peer groups, family, sport teams, workplaces and social 

media are spaces where people can radicalize their positions. In these spaces of everyday life, we can find companions, 

authorities, and beliefs ready to validate more radical ideas. 

Each one of us can potentially develop personal, political, religious, or ethical perspectives that could be considered 

extreme, at least from others’ points of view. 

Radical views only become problematic when they legitimize, encourage, or validate violence or forms of extremist 

behaviors, including terrorism and acts of hatred which are intended to promote a particular cause, ideology, or 

worldview. Individuals going through a process of radicalization can encourage, assist, or commit violence in the name 

of a specific system of beliefs because they are convinced that their assumptions are absolute and exclusive, and not 

framed within a personal or social history that can be re-read and re-negotiated. 
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The studies on radicalization are situated at the intersection of two traditions of research. n one side we have 

“radicalization and terrorism studies,” in which extensive and well-documented literature has developed aimed primarily 

at understanding terrorist phenomena, the link between this and public policies, dominant cultures, policy measures and 

economic systems (Antonelli, 2010). n the other hand, these studies intercept Adult Education debate, particularly 

referencing critical-emancipatory theories in which radicalization is interpreted as a particular form of the adoption of 

pre-critical thinking (Fabbri, Romano, 2021). For many years these two notions have begun to confront each other and 

engage in dialogue, to find spaces and ways to build a common language and multidisciplinary models in order to interpret 

radicalization. 

any studies ascribable to the first tradition have attempted to describe the factors that can generate and nurture 

radicalization phenomena but often stray by resorting to second-tier sources, producing knowledge derived, for the most 

part, from data already in the possession of decision makers or security officials. Even though these studies increase 

scientific knowledge and debate, they risk having a limited impact for those who work in the field and often use primary 

sources, prompting them to consider the scientific discourse on radicalization a product of knowledge that is already 

largely known. owever, the advantage of this research is that it contributes to building descriptive knowledge (how big 

is the phenomenon of radicalization within a given community?) and acknowledgement, and studying the practices 

implemented in different social contexts (what prevention practices have developed?). 

owever, adult learning studies have also become increasingly involved in understanding radicalization phenomena. 

In recent years they have seen promising development, likely due to decreasing tension regarding specific issues of 

religiously-motivated terrorism and a broadening of the semantic scope of the term radicalization,  which was initially 

closely associated with the term terrorism . Psycho-educational studies have made it possible to shift the focus from how 

to anticipate a terrorist act through intelligence strategies or the collection of preventive data considered to be predictable 

“signs” of violent behavior, to strategies that make the most vulnerable people resilient, help communities avoid 

polarizing public discourse, and train school and social service professionals in managing cultural diversity. It was a chain 

of thought that succeeded in developing models and deductions in the attempt to answer the question “how does a person 

become radicalized?”. It has offered a potential tool for reading into the process of the phenomenon that develops in 

stages, in levels of commitment or in the development of increasingly rigid thoughts and actions, exclusive and 

impermeable to diversity. ome argue that these steps have proven ineffective in predictive terms as there is no linear 

model that can be used to anticipate people s intentions, let alone be valid as an interpretation which disregards the kind 

of radicalization (religious, political, cultural, etc.) or the cultural context in which it takes shape. A new area of research 

and intervention shall be labeled micro-radicalization  (Fabbri, elacarne, 202 ). 
Radicalization has, for many years, been synonymous with terrorism, with a particular focus on violent radicalization 

rather than radical meaning thinking. any other meanings in this sphere have been developed and used. For example, 

chmid notes that even within scholarly and public debates not all forms of political violence are all-terrorist or all- 

extremist ( chmid, 2011). 

Widespread uses and abuses of the term radicalization have appeared in the media and more broadly in the public 

sphere. This has created confusion regarding the various meanings of the term, and ultimately delegitimizing the role that 

some forms of radicalism have had, throughout history, in promoting democracy and social justice. It is therefore 

important to reaffirm the distinction between violent radicalization and nonviolent radicalization ( chmid, 2011). 

We know that radicalization should not necessarily incorporate the idea that a subject performs a violent act, or that the 

radical position assumed may be connoted a priori as negative or dangerous. Radicalization is a situated phenomenon. 

Developing a radical point of view is a variable that can be understood and evaluated in connection with rights, community 

                                                    
 

 

practices, and the opportunities people have to discuss and contrast these ideas.  People can adopt radical ideas, although 

they may be considered radical with respect to the social or collective norm, they are not necessarily extremist or contrary 

to democratic norms and values. Radicalization can also lead to different legitimate forms of democratic coexistence if 

the dialectic debate is allowed into a social context. What is considered radical in a social, cultural and specific historical 

time cannot be considered so in another. ome nonviolent radical people have played an extremely positive role in their 

communities, as well as in a wider political context. They have generated forms of political action based on participation, 

advocacy programs, awareness campaigns or groups of consciousness that grow through dialectics or critical reflection. 

ometimes the progress in societies and civil rights has been the result of some form of radical thinking. But radicalization 

might also be better understood as an evolutionary process. any people develop radicalized thinking through a specific 

life experience in a spectrum that can in no way reach violence or be closed to other points of view. People experience 

radicalization more or less consciously as the result of a process of sedimentation of meanings and perspectives that can 

become rigid and impermeable to debate, dialectics and confrontation over time. iolence can be an expression of this 

extreme state, where violence is interpreted as the only or right way to assert and to impose an idea. 

2. CONCLUSION 

Radicalization is not a propriety of the person (ontology) and it is not a characteristic of an environment (structuralism 

or culturalism). It is an emerging phenomenon from an education or learning process. Transformative learning theory can 

be mobilized as an interesting lens of analysis to understand radicalization phenomena. It incorporates the idea that 

radicalization can sometimes be interpreted as a form of distortion of thought, as an expression of rigid thinking, unable 

to transform. But it can also take the form of an emancipatory process of thought when it opens the doors to constructive 

criticism and coexistence. The transformative theory spoke indirectly of radicalization. ezirow reported positive 

examples related to women’s empowerment or professional development and described how transformation produced a 

hard reframing of the personal assumptions, following a process by which people lose a radical perspective on the 

relationship between women and professionals. e illustrated how the profound transformations of meaning are only 

partially self-destructed towards ends ‘noble’ as socially built. 

The transformative theory also allows us to see radicalization as a phenomenon that belongs to everyday life. It allows 

us to deal with the radical thoughts that we develop during our life journey as an adult. The connection 

transformation radicalization helps us as educators to work with people who by developing a radical thought risk turning 

it into violent actions.  

The last point of potential development and interest is the challenge that the radicalization construct poses to the 

transformative theory in the ethical sense. What is a good and bad transformation? All we must do is say that if it is self-

destructive, it is a desirable educational objective, or we have to go into the direction that the process must take. 

Radicalization stresses the direction that the learning process could follow. Being radical can be a transformational event, 

for individuals and society, but a dangerous journey also. Transformative learning could be explored more strictly in its 

relationship with values and rights as an expression of microradicalizational processes. 
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The studies on radicalization are situated at the intersection of two traditions of research. n one side we have 

“radicalization and terrorism studies,” in which extensive and well-documented literature has developed aimed primarily 

at understanding terrorist phenomena, the link between this and public policies, dominant cultures, policy measures and 

economic systems (Antonelli, 2010). n the other hand, these studies intercept Adult Education debate, particularly 

referencing critical-emancipatory theories in which radicalization is interpreted as a particular form of the adoption of 

pre-critical thinking (Fabbri, Romano, 2021). For many years these two notions have begun to confront each other and 

engage in dialogue, to find spaces and ways to build a common language and multidisciplinary models in order to interpret 

radicalization. 

any studies ascribable to the first tradition have attempted to describe the factors that can generate and nurture 

radicalization phenomena but often stray by resorting to second-tier sources, producing knowledge derived, for the most 

part, from data already in the possession of decision makers or security officials. Even though these studies increase 

scientific knowledge and debate, they risk having a limited impact for those who work in the field and often use primary 

sources, prompting them to consider the scientific discourse on radicalization a product of knowledge that is already 

largely known. owever, the advantage of this research is that it contributes to building descriptive knowledge (how big 

is the phenomenon of radicalization within a given community?) and acknowledgement, and studying the practices 

implemented in different social contexts (what prevention practices have developed?). 

owever, adult learning studies have also become increasingly involved in understanding radicalization phenomena. 

In recent years they have seen promising development, likely due to decreasing tension regarding specific issues of 

religiously-motivated terrorism and a broadening of the semantic scope of the term radicalization,  which was initially 

closely associated with the term terrorism . Psycho-educational studies have made it possible to shift the focus from how 

to anticipate a terrorist act through intelligence strategies or the collection of preventive data considered to be predictable 

“signs” of violent behavior, to strategies that make the most vulnerable people resilient, help communities avoid 

polarizing public discourse, and train school and social service professionals in managing cultural diversity. It was a chain 

of thought that succeeded in developing models and deductions in the attempt to answer the question “how does a person 

become radicalized?”. It has offered a potential tool for reading into the process of the phenomenon that develops in 

stages, in levels of commitment or in the development of increasingly rigid thoughts and actions, exclusive and 

impermeable to diversity. ome argue that these steps have proven ineffective in predictive terms as there is no linear 

model that can be used to anticipate people s intentions, let alone be valid as an interpretation which disregards the kind 

of radicalization (religious, political, cultural, etc.) or the cultural context in which it takes shape. A new area of research 

and intervention shall be labeled micro-radicalization  (Fabbri, elacarne, 202 ). 
Radicalization has, for many years, been synonymous with terrorism, with a particular focus on violent radicalization 

rather than radical meaning thinking. any other meanings in this sphere have been developed and used. For example, 

chmid notes that even within scholarly and public debates not all forms of political violence are all-terrorist or all- 

extremist ( chmid, 2011). 

Widespread uses and abuses of the term radicalization have appeared in the media and more broadly in the public 

sphere. This has created confusion regarding the various meanings of the term, and ultimately delegitimizing the role that 

some forms of radicalism have had, throughout history, in promoting democracy and social justice. It is therefore 

important to reaffirm the distinction between violent radicalization and nonviolent radicalization ( chmid, 2011). 

We know that radicalization should not necessarily incorporate the idea that a subject performs a violent act, or that the 

radical position assumed may be connoted a priori as negative or dangerous. Radicalization is a situated phenomenon. 

Developing a radical point of view is a variable that can be understood and evaluated in connection with rights, community 

                                                    
 

 

practices, and the opportunities people have to discuss and contrast these ideas.  People can adopt radical ideas, although 

they may be considered radical with respect to the social or collective norm, they are not necessarily extremist or contrary 

to democratic norms and values. Radicalization can also lead to different legitimate forms of democratic coexistence if 

the dialectic debate is allowed into a social context. What is considered radical in a social, cultural and specific historical 

time cannot be considered so in another. ome nonviolent radical people have played an extremely positive role in their 

communities, as well as in a wider political context. They have generated forms of political action based on participation, 

advocacy programs, awareness campaigns or groups of consciousness that grow through dialectics or critical reflection. 

ometimes the progress in societies and civil rights has been the result of some form of radical thinking. But radicalization 

might also be better understood as an evolutionary process. any people develop radicalized thinking through a specific 

life experience in a spectrum that can in no way reach violence or be closed to other points of view. People experience 

radicalization more or less consciously as the result of a process of sedimentation of meanings and perspectives that can 

become rigid and impermeable to debate, dialectics and confrontation over time. iolence can be an expression of this 

extreme state, where violence is interpreted as the only or right way to assert and to impose an idea. 

2. CONCLUSION 

Radicalization is not a propriety of the person (ontology) and it is not a characteristic of an environment (structuralism 

or culturalism). It is an emerging phenomenon from an education or learning process. Transformative learning theory can 

be mobilized as an interesting lens of analysis to understand radicalization phenomena. It incorporates the idea that 

radicalization can sometimes be interpreted as a form of distortion of thought, as an expression of rigid thinking, unable 

to transform. But it can also take the form of an emancipatory process of thought when it opens the doors to constructive 

criticism and coexistence. The transformative theory spoke indirectly of radicalization. ezirow reported positive 

examples related to women’s empowerment or professional development and described how transformation produced a 

hard reframing of the personal assumptions, following a process by which people lose a radical perspective on the 

relationship between women and professionals. e illustrated how the profound transformations of meaning are only 

partially self-destructed towards ends ‘noble’ as socially built. 

The transformative theory also allows us to see radicalization as a phenomenon that belongs to everyday life. It allows 

us to deal with the radical thoughts that we develop during our life journey as an adult. The connection 

transformation radicalization helps us as educators to work with people who by developing a radical thought risk turning 

it into violent actions.  

The last point of potential development and interest is the challenge that the radicalization construct poses to the 

transformative theory in the ethical sense. What is a good and bad transformation? All we must do is say that if it is self-

destructive, it is a desirable educational objective, or we have to go into the direction that the process must take. 

Radicalization stresses the direction that the learning process could follow. Being radical can be a transformational event, 

for individuals and society, but a dangerous journey also. Transformative learning could be explored more strictly in its 

relationship with values and rights as an expression of microradicalizational processes. 
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Social Mediation: Engendering Community Learning Processes 
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Abstract - This Swiss case study illustrates how community-based participatory research can foster constructive social change 

processes and citizen-centered policies. Different forms of mediation were showcased in a documentary film to increase 

awareness about conflict resolution practices. By reinforcing partnerships and including various communities of practice, a 

learning organization was configured. The co-construction of new legislation, that incorporates mediation, was enhanced through 

the overarching film-making process that culminated in a community event. This community learning space was designed to 

bring together scholar practitioners and politicians in a generative social learning process that can be understood as a form of 

social mediation. Through mutual accompaniment and mediatorship, the Valais Mediation Association cultivated a culture of 

mediation. 

KEYWORDS:        

1. INTRODUCTION 

Narrative inquiry was used in a social mediation process to elicit community learning that sought to engender citizen-

centered policies. This social mediation process fostered community learning through narrative inquiry, “Narrative 

inquiry is a deeply ethical project. Narrative inquiry understood as ethical work means we cannot separate the ethical 

from the living of the inquiry” (Clandinin, 2013, p. 30). Narrative methods were employed by the Valais Mediation 

Association (AVDM) to produce a documentary film about mediation practices that was grounded in an ethical approach.  

Community-based participatory research methods (CBPR) (Coughlin, Smith & Fernandez, 2017) were also used to 

reinforce the relational matrix. Furthermore, appreciative inquiry (AI) was incorporated (Cooperidder, Whitney, & 

Stavros, 2008) in qualitative interviews to enhance generative potentiality. Association members interviewed key cantonal 

partners and analyzed the major themes within the interviews. The documentary film was shown in a community setting, 

inviting scholar-practitioners to learn about the developments of new conflict resolution practices within the canton of 

Valais, Switzerland. This case study recounts how civil society co-constructed a community learning space, fostering 

partnerships with local authorities, and influencing future legislation during a period when the canton of Valais is writing 

a new constitution. The social mediation process that was elicited by the AVDM cultivated partnerships between 

communities of practice. Lifelong learning was a central component of the relational process. 

The documentary film brings together narrative accounts of key stakeholders in an interwoven storyline. The 

association reinforced community partnerships by identifying key stakeholders that included a penal court judge, a family 

court judge, the head of youth services, a lawyer and elected official responsible for writing a new cantonal constitution, 

and the head of a local radio station that uses mediation to resolve internal conflicts. “Conveners have to identify locations 

in the landscape where new forms of engagement across boundaries are likely to be productive” (Wenger et al., 2015, p. 

107). These important actors were partnered with mediation practitioners from within the mediation association and then 

invited to participate in interviews. Partnering served to strengthen engagement across boundaries. The association’s 

organizing committee co-constructed individualized semi-structured questionnaires that provided a thematic framework. 

The filmed interviews were subsequently coded by the committee.  

The documentary film opened dialogical and reflexive space in a citizen-centered approach that addresses conflict 

resolution practices. The association’s 10�� anniversary event was organized in May 2022 to present the documentary 
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